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Abstract 

This study evaluated the implementation of the Technology and Livelihood Education (TLE) program 

among State Universities and Colleges (SUCs) in Western Visayas, focusing on curriculum, 

instruction, and faculty-related concerns. Employing a descriptive-evaluative research design, the study 

utilized a validated researcher-made questionnaire to collect data from 35 purposively selected 

respondents, including academic heads and faculty members from seven SUCs. The findings revealed 

that most of the identified problems were rarely encountered. However, recurring challenges persisted, 

such as limited opportunities for faculty to pursue postgraduate education, inadequate participation in 

relevant trainings and seminars, and insufficient time allotted for lesson preparation and instructional 

responsibilities. SUCs with Level III accreditation reported the least problems, while non-accredited 

institutions and those with high enrollment but small faculty size experienced more pronounced issues. 

Beyond technical and administrative factors, the study emphasized the importance of integrating 

cultural dimensions into the TLE curriculum. Given the inherently community-based and livelihood-

oriented nature of TLE, the absence of strong stakeholder involvement, lack of contextualized content, 

and weak cultural linkages diminish the relevance of the program in serving its purpose. Embedding 

indigenous knowledge systems, traditional crafts, local entrepreneurial practices, and community 

values into instruction enhances both the authenticity and impact of vocational education. The study 

recommends strengthening faculty development initiatives and fostering a culturally responsive 

curriculum to make TLE more effective, sustainable, and reflective of the Filipino socio-cultural context. 

These enhancements are crucial in equipping future educators with the competencies needed to address 

both the practical and cultural demands of 21st-century vocational education. 

 

Keywords: Technology and Livelihood Education, cultural integration, curriculum implementation, 

faculty development, Western Visayas SUCs. 
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Introduction 

Technology and Livelihood Education (TLE) is a real-life field that aims to 

provide practical knowledge, technological and vocational efficiency, and problem-

solving abilities relevant to daily life. More than a technical discipline, TLE is deeply 

rooted in the socio-cultural realities of Filipino communities, where livelihood 

practices are often interwoven with indigenous knowledge systems, traditional crafts, 

local entrepreneurship, and culturally shaped labor practices (Nemenzo, 2018; 

UNESCO, 2013). It mainly intends to train future teachers for technology and 

livelihood education, preparing them for various methods, strategies, and culturally 

responsive pedagogical approaches. TLE thus becomes a conduit for sustaining local 

economies and cultural heritage through education (De Guzman & Choi, 2013). 

Fernandez (2018) highlighted the growing focus on technological innovations 

in education. Three key trends are evident: the shift from teacher-centered to learner-

centered instruction; the emphasis on holistic development over rote learning; and the 

increasing use of Information and Communication Technology (ICT) in pedagogy. 

When aligned with cultural contexts, these innovations ensure that modern practices 

complement rather than displace traditional knowledge (Salazar-Clemeña, 2015). In 

line with this, culturally adaptive TLE ensures relevance in global and local arenas 

(Hallinger & Bryant, 2013). 

Every Filipino graduate must be prepared for employment, entrepreneurship, 

or higher education to meet national labor demands (Dela Peña, 1993; Commission on 

Higher Education [CHED], 2017). Higher Education Institutions (HEIs) must structure 

their curricula to reflect their mission and equip learners with technical skills and 

culturally grounded competencies supporting community development (Sibayan, 

2016). Vocational subjects in TLE, such as agriculture, culinary arts, and industrial arts, 

are often informed by time-honored techniques passed down through generations, 

underscoring the importance of preserving and validating cultural practices in modern 

instruction (Del Mundo, 2020; Corpuz & Salandanan, 2011). 

Following CHED Memorandum Order No. 78, s. In 2017, seven State 

Universities and Colleges (SUCs) in Western Visayas transitioned from BSEd TLE to 

BTLEd during AY 2018–2019. This policy shifts increased enrollment and enhanced 

learner capabilities through more inclusive and culturally sensitive curricula (CHED, 

2017). Students gained technical competence and developed vocational identities 

shaped by local culture and values (Gadia & Doromal, 2021). 

However, the Philippine Statistics Authority (2019) reported a 20.9% 

unemployment rate among teacher education graduates, raising concerns about 

educational relevance and graduate employability. In response, educational reforms 
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aim to improve quality by ensuring programs like TLE are responsive to labor market 

needs and cultural realities (Aguado, 2020). Thus, through TLE, the academe must 

continue producing a workforce with skills and work ethics rooted in local contexts 

and national development goals (Brillantes & Fernandez, 2008). 

On this premise, the researcher seeks to assess the implementation and cultural 

responsiveness of the TLE Program among State Universities and Colleges in Western 

Visayas. Hence, this study. 

 

Statement of the Problem 

1. What are the problems encountered in the implementation of Technology and 

Livelihood Education Program in Western Visayas in the following areas: (a) 

Curriculum and Instruction, (b) Faculty, (c) Physical Plant Facilities, (d) 

Laboratory Facilities, (e) Administrative Support, (f) Support to Students, and 

(g) Admission Policy when they are taken as entire group and classified 

according to SUC level, types of SUC, faculty size, enrolment size, and 

accreditation status? 

 

Research Methods 

This study employed a descriptive-evaluative research design to assess the 

implementation of the Technology and Livelihood Education (TLE) program in State 

Universities and Colleges (SUCs) in Western Visayas. The design was appropriate for 

providing detailed insights and evaluating existing practices, which served as the basis 

for a proposed enhancement program. A researcher-made questionnaire, modeled 

after the AACCUP tool and reviewed by five field experts, was used to gather data. It 

included open- and closed-ended questions covering respondents’ profiles, program 

implementation, and challenges encountered in curriculum, faculty, facilities, support 

systems, and policies. Thirty-five purposively selected evaluators from seven SUCs 

served as respondents, each institution represented by five officials or faculty 

members with relevant expertise. The questionnaire underwent content validation and 

was pilot tested among 30 non-participant TLE faculty members. Reliability was 

confirmed using Cronbach’s alpha, which yielded an overall coefficient of 0.965 for 

program implementation and 0.959 for problems encountered, indicating high 

reliability. Following validation, the researcher secured institutional approval and 

informed consent. Despite COVID-19 restrictions, data was collected in-person and 

through online platforms like Google Forms and email. The data collected were 
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encoded and statistically processed to generate findings that would inform program 

improvement. 

 

Results and Findings 

Table 1. Problems Encountered in the Implementation of TLE Program in Terms of Curriculum 

and Instruction Among SUCs in WV When Classified According to Accreditation Status 

Statements 
Accreditation Status 

Not Accredited Level1 Level2 Level3 

The TLE Program… 
Mea

n 

Des

c 
SD 

Mea

n 
Desc SD 

Me

an 
Desc SD 

Me

ad 
Desc SD 

1 

Faculty, students, 

stakeholders, and 

partner schools 

have less 

involvement in 

program planning.  

1.67 
Rarel

y 

0.5

8 
2.20 

Rarel

y 

0.8

4 
1.80 

Rare

ly 

0.7

6 
3.00 

Freque

ntly 

0.0

0 

2 

has few linkages to 

academic 

benefactors and 

constituents. 

1.33 
Seldo

m 

0.5

8 
1.33 

Seldo

m  

0.5

8 
2.16 

Rare

ly 

0.9

4 
3.00 

Freque

ntly 

0.0

0 

3 

lacks proper 

dissemination and 

publicity. 

1.33 
Seldo

m 

0.5

8 
1.33 

Seldo

m  

0.5

8 
1.88 

Rare

ly 

0.7

3 
3.00 

Freque

ntly 

0.0

0 

4 

has an 

inappropriate 

faculty-student 

ratio to meet the 

program 

requirements and 

standards. 

1.00 
Seldo

m 

0.0

0 
1.00 

Seldo

m 

0.0

0 
1.76 

Rare

ly 

0.8

3 
4.00 Often 

0.0

0 

5 

have insufficient 

training facilities 

such as computers, 

supplies, materials, 

tools, and 

equipment for 

instructional 

purposes. 

1.00 
Seldo

m 

0.0

0 
1.00 

Seldo

m 

0.0

0 
2.00 

Rare

ly 

0.9

1 
3.50 

 

Often 

 

0.7

1 

6 

Lacks parallel 

program content to 

the service area 

needs. 

1.67 
Rarel

y 

0.5

8 
1.67 

Rarel

y  

0.5

8 
2.00 

Rare

ly 

0.7

6 
3.50 Often 

0.7

1 
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7 

Lacks a review 

program for the 

students in 

preparation for the 

board exam. 

2.33 
Rarel

y 

1.5

3 
2.33 

Rarel

y 

1.5

3 
1.68 

Rare

ly 

0.7

5 
3.00 

Freque

ntly 

0.0

0 

8 

has a low passing 

percentage in the 

Licensure 

Examination for 

Professional 

Teachers. 

2.33 
Rarel

y 

1.5

3 
2.33 

Rarel

y 

1.5

3 
1.60 

Rare

ly 

0.8

7 
3.00 

Freque

ntly 

0.0

0 

Mean  1.59 
Rar

ely 

0.7

1 
1.59 

Rarel

y 

0.7

1 
1.86 

Rare

ly 

0.6

5 
3.25 

Freque

ntly 
0.00 

Note: 4.50 – 5.00, More Often (MO), 3.50 – 4.49, Often (O), 2.50 - 3.49, Frequently (F),  

            1.50 – 2.49 Rarely (R), 1.00 – 1.49 (Seldom) 

 

Faculty. Table 2 presents the mean rating of the problems encountered in 

implementing the TLE Program regarding faculty among SUCs in WV. 

Table 2. Problems Encountered in the Implementation of TLE Program in Terms of Faculty 

Among SUCs in WV 

The faculty members in the TLE program… Mean Description SD 

1 
have limited utilization of sound policy in the faculty 

hiring process. 
1.51 Rarely 0.60 

2 
They are less competent and less qualified in their 

fields of specialization. 
1.91 Rarely 0.65 

3 
Lack of proper dissemination of the policies on salaries, 

fringe benefits, and other privileges to the faculty. 
1.57 Rarely 0.79 

4 
Lack opportunities to receive recognition, awards, and 

incentives for their outstanding accomplishment. 
1.51 Rarely 0.74 

5 

Lacks sufficient time for lesson preparation, checking 

outputs, record keeping, evaluation, and other 

instructional activities. 

1.49 Rarely 0.56 

6 
have no time to pursue (higher) postgraduate 

education. 
1.71 Rarely 0.85 

7 have a few relevant trainings and seminars. 1.60 Rarely 0.70 

8 lack of motivation and initiative.  1.49 Seldom 0.66 

  Mean 1.60 Rarely 0.54 

Note: 4.50 – 5.00, More Often (MO), 3.50 – 4.49, Often (O), 2.50 - 3.49, Frequently (F),  

            1.50 – 2.49 Rarely (R), 1.00 – 1.49 (Seldom) 

 

The result shows that the faculty obtained (M = 1.60, SD = 0.54).     This means 

that the identified problems were rarely felt as a problem.     Among the eight identified 

problems, the results showed that the most rarely encountered problems were the SUC 
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faculty having no time to pursue (higher) postgraduate education, a lack of proper 

dissemination of the policies on salaries, fringe benefits, and other privileges to the 

faculty, and limited utilization of sound policy in the hiring process of faculty.    

However, the least observed or seldom observed problems were the lack of sufficient 

time to prepare lessons, check outputs, record keeping, evaluation, and other 

instructional activities, and the lack of motivation and initiative.    This means that the 

faculty of SUC institutions lacked opportunities to receive recognition, awards, and 

incentives for their outstanding accomplishment and had few relevant trainings and 

seminars. 

Further, the SUCs had limited utilization of sound policy in the faculty hiring 

process, resulting in less competent and less qualified faculty in their fields of 

specialization. 

 

SUC Level.    Table 3 presents the mean rating of the problems encountered in 

implementing the TLE Program regarding faculty among SUCs in WV when classified 

according to SUC Level. 

Table 3. Problems Encountered in the Implementation of TLE Program in Terms of Faculty 

Among SUCs in WV When Classified According to SUC Level 

Statements 
SUC Level 

Level II Level III 

The faculty members in the TLE program… M Desc SD M Desc SD 

1 
have limited utilization of sound policy in the 

faculty hiring process. 
1.73 Rarely 0.59 1.50 Rarely 0.61 

2 
They are less competent and less qualified in 

their fields of specialization. 
1.60 Rarely 0.63 1.55 Rarely 0.69 

3 

Lack of proper dissemination of the policies on 

salaries, fringe benefits, and other privileges to 

the faculty. 

1.53 Rarely 0.52 1.45 
Seldo

m 
0.60 

4 

Lack opportunities to receive recognition, 

awards, and incentives for their outstanding 

accomplishment. 

1.60 Rarely 0.83 1.45 
Seldo

m 
0.69 

5 

Lacks sufficient time for lesson preparation, 

checking outputs, record keeping, evaluation, 

and other instructional activities. 

1.93 Rarely 0.80 1.55 Rarely 0.76 

6 
have no time to pursue (higher) postgraduate 

education. 
1.47 Rarely 0.64 1.55 Rarely 0.76 

7 have a few relevant trainings and seminars. 2.07 
Seldo

m 
0.70 1.80 Rarely 0.95 

8 lack of motivation and initiative.  1.47 
Seldo

m 
0.52 1.50 Rarely 0.76 
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  Mean 1.68 Rarely 0.42 1.55 Rarely 0.63 

Note: 4.50 – 5.00, More Often (MO), 3.50 – 4.49, Often (O), 2.50 - 3.49, Frequently (F),  

            1.50 – 2.49 Rarely (R), 1.00 – 1.49 (Seldom) 

 

The results show that SUC Level II (M = 1.68, SD = 0.42) and SUC Level III (M = 

1.55, SD = 0.63) obtained a mean rarely felt as a problem.    Among the eight identified 

problems, the results revealed that rarely observed problems were the lack of sufficient 

time for preparation of lessons, checking of outputs, record keeping, evaluation, and 

other instructional activities, limited utilization of sound policy in the hiring process 

of faculty, and faculty were less competent and less qualified in their fields of 

specialization.    However, for SUCs Level III status, the problems seldom observed 

were a lack of proper dissemination of the policies on salaries, fringe benefits, and 

other privileges, and the lack of opportunities to receive recognition, awards, and 

incentives for their outstanding accomplishment. In contrast, for SUCs with Level II 

status, the problems seldom observed were the few relevant trainings and seminars, 

and the lack of motivation and initiative. 

This means that the faculty had no time to pursue (higher) postgraduate 

education and were less competent and less qualified in their fields of specialization. 

Furthermore, the faculty members at SUC institutions had limited utilization of 

sound policies in the faculty hiring process.     They were less competent and less 

qualified in their fields of specialization. 

 

Type of SUC. Table 4: Mean rating for the problems encountered in 

implementing the TLE Program in terms of faculty among SUCs in WV when classified 

according to type of SUC. 

Table 4. Problems Encountered in the Implementation of TLE Program in Terms of Faculty 

Among SUCs in WV When Classified According to Type of SUC 

Statements 
Type of SUC 

State College State University 

The faculty members in the TLE program… M 
Des

c 
SD M Desc SD 

1 
have limited utilization of sound policy in 

the faculty hiring process. 
2.10 

R 
0.80 2.20 R 0.84 

2 
They are less competent and less qualified 

in their fields of specialization. 
2.10 

R 
0.88 2.60 F 1.14 

3 

Lack of proper dissemination of the policies 

on salaries, fringe benefits, and other 

privileges to the faculty. 

1.90 

R 

0.88 2.00 R 0.71 
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4 

Lack opportunities to receive recognition, 

awards, and incentives for their 

outstanding accomplishment. 

1.77 

R 

0.94 2.00 R 1.00 

5 

Lacks sufficient time for lesson preparation, 

checking outputs, record keeping, 

evaluation, and other instructional 

activities. 

1.97 

R 

0.81 2.60 F 1.14 

6 
have no time to pursue (higher) 

postgraduate education. 
2.03 

R 
1.13 2.00 

R 
1.00 

7 have a few relevant trainings and seminars. 2.00 R 1.17 2.40 R 0.89 

8 lack of motivation and initiative.  1.70 R 1.06 2.00 R 1.00 

  Mean 1.95 R 0.74 2.23 R 0.80 

Note: 4.50 – 5.00, More Often (MO), 3.50 – 4.49, Often (O), 2.50 - 3.49, Frequently (F),  

            1.50 – 2.49 Rarely (R), 1.00 – 1.49 (Seldom) 

 

As shown in Table 4, both types of SUC institutions obtained the following (M= 

1.95, SD = 0.74) and (M= 2.23, SD = 0.80), respectively.    This means that regardless of 

its type, the problems identified were rarely felt as a problem. 

 Among the eight identified problems, the results revealed that the rarely 

observed problem were as follows: limited utilization of sound policy in the hiring 

process of faculty, lack of proper dissemination of the policies on salaries, fringe 

benefits and other privileges to the faculty and the lack of opportunities to receive 

recognition, awards, and incentives for their outstanding accomplishment. 

Furthermore, the faculty members of both SUC institutions had no time to pursue 

(higher) postgraduate education, had few relevant trainings and seminars, and lacked 

motivation and initiative.  

However, it could be observed that for State University, the following identified 

problems were frequently felt as problems by their faculty members: the faculty were 

less competent and less qualified in their fields of specialization, and they lacked 
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sufficient time for preparation of lessons, checking of outputs, record keeping, 

evaluation, and other instructional activities. 

This means that the faculty members in the SUCs institutions had no time to 

pursue (higher) postgraduate education, and they had few relevant trainings and 

seminars because they lacked motivation and initiative. 

 

Faculty Size. Table 5 presents the mean rating of the problems encountered in 

implementing the TLE Program regarding faculty among SUCs in WV when classified 

according to faculty size. 

Table 30. Problems Encountered in the Implementation of TLE Program in Terms of Faculty 

among SUCs in WV When Classified According to Faculty Size 

 

As shown in Table 5, when classified according to faculty size, SUCs with 10 or 

fewer TLE faculty members obtained (M = 1.67, SD = 0.58).      This means that the 

identified problems were rarely felt as a problem in the program’s implementation, 
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while for SUCs with above 10 faculty members obtained (M =1.48, SD = 0.48).     This 

means that identified problems were seldom felt as a problem. 

Among the eight identified problems, the results revealed that the rarely 

observed problems for both SUC institutions were the faculty having no time to pursue 

(higher) post graduate education and having few relevant trainings and seminars. 

The rest of the problems were rarely felt by SUCs with fewer than 10 TLE faculty 

members, and seldom felt by SUCs with more than 10 TLE faculty members. 

This means that the number of TLE faculty members affected the problems 

encountered in implementing the TLE Program. 

 

Enrolment Size. Table 6 presents the mean rating of the problems encountered 

in implementing the TLE Program regarding faculty among SUCs in WV when 

classified according to enrollment size. 

Table 6. Problems Encountered in the Implementation of TLE Program in Terms of Faculty 

Among SUCs in WV When Classified According to Enrolment Size 

Statements 
Enrolment Size of the TLE Program 

50 - 99 100- 149 150 or more 

The faculty members in the TLE 

program… 
M 

Des

c 
SD M 

Des

c 
SD M 

Des

c 
SD 

1 

have limited utilization of 

sound policy in the faculty 

hiring process. 

1.30 S 0.48 2.10 R 0.91 1.60 R 0.89 

2 

They are less competent 

and less qualified in their 

fields of specialization. 

1.30 S 0.48 1.75 R 0.66 2.20 R 0.84 

3 

Lack of proper 

dissemination of the 

policies on salaries, fringe 

benefits, and other 

privileges to the faculty. 

1.30 S 0.48 1.80 R 0.83 1.60 R 0.55 

4 

Lack opportunities to 

receive recognition, 

awards, and incentives for 

their outstanding 

accomplishment. 

1.30 S 0.67 1.65 R 0.81 1.40 S 0.55 

5 

Lacks sufficient time for 

lesson preparation, 

checking outputs, record 

keeping, evaluation, and 

other instructional 

activities. 

1.30 S 0.48 1.55 R 0.60 1.60 R 0.89 
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6 

have no time to pursue 

(higher) postgraduate 

education. 

1.60 R 0.84 1.75 R 0.55 1.80 R 0.45 

7 
have a few relevant 

trainings and seminars. 
1.30 S 0.48 1.65 R 0.81 1.40 S 0.55 

8 
lack of motivation and 

initiative.  
1.20 S 0.42 1.60 R 0.75 1.60 R 0.55 

  Mean 1.33 S 0.45 1.73 R 0.56 1.65 R 0.53 

Note: 4.50 – 5.00, More Often (MO), 3.50 – 4.49, Often (O), 2.50 - 3.49, Frequently (F),  

            1.50 – 2.49 Rarely (R), 1.00 – 1.49 (Seldom) 

 

Table 6 shows enrolment size with 100 - 149 students obtained (M=1.73, SD = 

0.73) and 150 students obtained (M = 1.65, SD = 0.53).     This means that the identified 

problems were rarely felt to be problems. At the same time, SUCs with 50 - 99 students 

were obtained (M = 1.33, SD = 0.45).     This means that the identified problems were 

seldom considered problems in implementing the TLE Program. 

Among the eight identified problems, the results revealed that among the 

enrolment sizes, the three groups rarely observed the problem of having no time to 

pursue (higher) postgraduate education. Whereas the remaining rarely observed 

problems for SUCs with small (50-99) enrolment sizes were the lack of proper 

dissemination of policies on salaries, fringe benefits, and other privileges to faculty, 

the lack of opportunities to receive recognition, awards, and incentives for their 

outstanding accomplishments, and the lack of sufficient time for lesson preparation, 

checking of outputs, record keeping, evaluation, and other instructional activities. 

For SUCs with average (100–149)  and large (150 or more) enrollment sizes, the 

rarely observed problems were the limited utilization of sound policy in the hiring 

process of faculty, less competent and less qualified faculty in their fields of 

specialization, lack of proper dissemination of the policies on salaries, fringe benefits, 

and other privileges to the faculty, lack of sufficient time for preparation of lessons, 

checking of outputs, record keeping, evaluation, and other instructional activities, and 

lack of time to pursue (higher) postgraduate education. 

This means that in SUCs institutions with average and large enrollment, the 

faculty members were not motivated, which is why they had no time to pursue 

(higher) postgraduate education, and that they lack sufficient time for lesson 

preparation, checking of outputs, record keeping, evaluation, and other instructional 

activities. 

This implies that faculty members at SUC needed proper dissemination of the 

policies regarding their salaries, fringe benefits, and other privileges and 
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opportunities.     They must also receive recognition, awards, and incentives for their 

outstanding accomplishments. 

 

Accreditation Status. Table 7 presents the mean rating of the problems 

encountered in implementing the TLE Program regarding faculty among SUCs in WV 

when classified according to Accreditation Status. 

Table 7. Problems Encountered in the Implementation of TLE Program in Terms of Faculty 

Among SUCs in WV When Classified According to Accreditation Status 

Statements 
Accreditation Status 

Not Accredited Level 1 Level 2 Level 3 

The TLE Program… M 
Des

c 
SD M 

Des

c 
SD M Desc SD 

Mea

n 

Des

c 
SD 

1 

have limited 

utilization of sound 

policy in the faculty 

hiring process. 

2.50 F 0.71 1.60 R 0.58 1.40 S 0.55 1.33 S 
0.5

8 

2 

They are less 

competent and less 

qualified in their 

fields of 

specialization. 

2.50 F 0.71 1.60 R 0.65 1.40 S 0.55 1.00 S 
0.0

0 

3 

Lack of proper 

dissemination of the 

policies on salaries, 

fringe benefits, and 

other privileges to 

the faculty. 

2.00 R 0.00 1.52 R 0.59 1.40 S 0.55 1.00 S 
0.0

0 

4 

Lack opportunities 

to receive 

recognition, 

awards, and 

incentives for their 

outstanding 

accomplishment. 

2.50 F 0.71 1.48 S 0.71 1.60 R 0.89 1.00 S 
0.0

0 

5 

Lacks sufficient 

time for lesson 

preparation, 

checking outputs, 

record keeping, 

evaluation, and 

other instructional 

activities. 

2.50 F 0.71 1.76 R 0.83 1.40 S 0.55 1.33 S 
0.5

8 
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6 

have no time to 

pursue (higher) 

postgraduate 

education. 

2.00 R 0.00 1.96 R 0.79 2.00 R 1.41 1.33 S 
0.5

8 

7 

have a few relevant 

trainings and 

seminars. 

1.50 R 0.71 1.56 R 0.71 1.60 R 0.89 1.00 S 
0.0

0 

8 
lack of motivation 

and initiative.  
1.50 R 0.71 1.52 R 0.65 1.60 R 0.89 1.00 S 

0.0

0 

 Mean  2.13 R 0.18 1.63 R 0.52 1.55 R 0.76 1.13 S 
0.2

2 

Note: 4.50 – 5.00, More Often (MO), 3.50 – 4.49, Often (O), 2.50 - 3.49, Frequently (F),  

            1.50 – 2.49 Rarely (R), 1.00 – 1.49 (Seldom) 

 

As shown in Table 7, the faculty members at SUC institutions were classified as 

follows: Not accredited (M = 2.13, SD = 0.18), Level 1 (M = 1.63, SD = 0.52), and Level 2 

(M = 1.55, SD = 0.76).    This means that the identified problem was rarely felt to be a 

problem.       Meanwhile, Level 3 (M = 1.13, SD = 0.22) obtained a mean that is seldom 

felt as a problem.    Among the eight identified problems, the results revealed that the 

most rarely observed problems were having no time to pursue (higher) postgraduate 

education, having few relevant trainings and seminars, and lacking motivation and 

initiative. 

This means that the faculty at SUC institutions needed time to get (higher) 

postgraduate degrees, the chance to attend relevant training and seminars, and the 

drive to do their jobs well. 

On the other hand, for SUC institutions, which is not accredited, the frequently 

felt problems were the limited utilization of sound policy in the hiring process of 

faculty, less competent and less qualified faculty in their fields of specialization, the 

lack opportunities to receive recognition, awards, and incentives for their outstanding 

accomplishments, and the lack of sufficient time for the preparation of lessons, 

checking of outputs, record keeping, evaluation, and other instructional activities. 

For SUC institutions with Level 1 and Level 2 accreditation, the problems rarely 

felt were as follows: having no time to pursue (higher) postgraduate education, having 

few relevant trainings and seminars, and lacking motivation and initiative. 

Moreover, for SUCs Level 3 status, the seldom felt problems were the lack of 

opportunities to receive recognition, awards, and incentives for their outstanding 

accomplishments, lack of sufficient time for preparation of lessons, checking of 

outputs, record keeping, evaluation, and other instructional activities, having no time 



IJCHR, 2025, 7(2), DOI: https://doi.org/10.63931/ijchr.v7iSI2.226 

Edobane Culturally Rooted Pedagogy in Technology and Livelihood Education: Assessing…581 

  

to pursue (higher) postgraduate education and the lack of relevant trainings and 

seminars. 

 

The findings in Table 1 revealed that accreditation status significantly 

influenced the degree of problems encountered in implementing the TLE program in 

terms of Curriculum and Instruction. SUCs with Level 3 accreditation consistently 

reported higher levels of concern, particularly in areas such as stakeholder 

involvement, program linkages, publicity, faculty-student ratio, and availability of 

training facilities. All these issues were rated as “Frequently” to “Often” felt, with 

mean scores ranging from 3.00 to 4.00. In contrast, SUCs that were Not Accredited to 

Level 2 reported these problems as “Seldom” to “Rarely” felt, with lower means and 

standard deviations. This contrast implies that institutions with higher accreditation 

levels may have more robust internal quality assurance mechanisms that uncover 

systemic gaps, especially in aligning programs with community needs, licensure 

preparation, and instructional support. 

Table 2 shows that overall faculty-related problems across SUCs were rated as 

“Rarely” encountered (M = 1.60, SD = 0.54), suggesting a generally stable faculty 

environment. However, recurring concerns included the lack of postgraduate study 

opportunities, few relevant trainings and seminars, and insufficient dissemination of 

faculty-related policies. Notably, two indicators, lack of time for lesson preparation 

and motivation issues, were rated “Seldom”, indicating more significant issues that 

may impact instructional quality. 

Table 3 further contextualized these problems by SUC level, where Level II 

institutions reported a slightly higher mean (M = 1.68) than Level III (M = 1.55). Both 

remained in the “Rarely” category. The most persistent problems in both levels were 

related to faculty workload and preparation time. For Level II institutions, few training 

opportunities and low motivation were seldom felt. This implies that challenges in 

professional development and workload balance remain even as the accreditation 

level increases. 

Table 4, based on the type of SUC, indicated that both State Colleges (M = 1.95) 

and State Universities (M = 2.23) encountered faculty-related issues “Rarely”, but with 

State Universities showing slightly higher concern. For State Universities, two issues 

were rated as “Frequently” encountered: faculty competency and insufficient time for 

instructional tasks. These findings suggest that larger institutions may face more 
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pressure despite broader resources due to enrollment size, higher standards, or 

broader program offerings. 

Table 5, which examined faculty size, showed that SUCs with 10 or fewer 

faculty members had a higher mean (M = 1.67) than SUCs with more than 10 faculty 

members (M = 1.48). This implies that smaller faculty sizes correlated with more 

pronounced challenges, possibly due to heavier teaching loads or limited internal 

support. Again, the most consistently observed concerns across faculty sizes were the 

lack of postgraduate study opportunities and training access. 

In Table 6, classified by enrollment size, SUCs with 50–99 students reported the 

lowest mean (M = 1.33) or “Seldom” felt problems, while those with 100–149 and 150 

or more students showed slightly higher means (M = 1.73 and 1.65), classified as 

“Rarely” encountered. This trend suggests that as enrollment increases, so does the 

burden on faculty, particularly in areas such as lesson preparation and professional 

development. Larger SUCs appear to have faculty facing higher workloads and lower 

motivation, possibly stemming from resource-student ratio challenges. 

Finally, Table 7 analyzed problems by accreditation status. SUCs with no 

accreditation reported the highest level of concern (M = 2.13), nearing “Frequently” 

felt problems, while Level 3-accredited SUCs reported the least (M = 1.13), or “Seldom” 

encountered. The most pressing issues for non-accredited SUCs included hiring policy 

gaps, faculty qualifications, lack of incentives, and lesson preparation time, all 

consistently marked as frequent challenges. Conversely, SUCs with Level 3 

accreditation reported better faculty support systems, including stronger policies, 

more recognition, and better time management. 

 

Summary and Implications 

Across classifications, the most persistent faculty-related issues include limited 

access to postgraduate education, few training opportunities, and inadequate time for 

instructional preparation. Institutions with higher accreditation levels and smaller 

enrollment sizes demonstrated more effective mitigation of these issues. Meanwhile, 

non-accredited institutions and those with high enrollments or small faculty sizes 

faced compounded faculty capacity and development challenges. These results 

suggest the need for more targeted interventions such as faculty development 

programs, increased support for advanced studies, and streamlined hiring and 
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incentive policies to strengthen the quality and sustainability of the TLE programs in 

Western Visayas SUCs. 

 

Conclusion 

The implementation of the Technology and Livelihood Education (TLE) 

program in State Universities and Colleges (SUCs) in Western Visayas revealed that 

most of the identified problems related to curriculum, instruction, and faculty were 

rarely or seldom encountered across different institutional classifications such as 

accreditation status, SUC level, faculty size, and enrollment. SUCs with higher 

accreditation levels and larger faculty size demonstrated greater organizational 

stability and fewer instructional challenges. Conversely, institutions without 

accreditation and those with limited human resources or high enrollment burdens 

experienced more pronounced issues, particularly in faculty competency, training, 

workload, and policy dissemination. 

Despite the generally low frequency of problems, persistent concerns across all 

SUCs included the lack of opportunities for faculty to pursue postgraduate education, 

limited access to relevant training and seminars, and insufficient time for instructional 

preparation. These issues point to systemic gaps in professional development and 

institutional support that can affect the quality of teaching and student outcomes. 

Notably, the findings underscore the critical role of culturally grounded 

pedagogy in vocational education. As TLE inherently draws from the livelihood 

practices, skills, and values embedded in Filipino culture, its practical implementation 

relies not only on technical resources and faculty competence but also on how well the 

curriculum reflects the socio-cultural realities of local communities. The insufficient 

involvement of stakeholders, weak linkages with partner institutions, and lack of 

culturally contextualized program content in some SUCs suggest that cultural 

integration remains underdeveloped. A culturally responsive TLE program that 

validates indigenous knowledge systems, promotes local entrepreneurship, and aligns 

with community needs can significantly enhance both the relevance and effectiveness 

of vocational education. 

Therefore, the enhancement of the TLE program must go beyond technical and 

procedural improvements. It must also embrace the cultural dimension of education 

by supporting faculty as cultural mediators, integrating local knowledge into the 

curriculum, and fostering institutional partnerships that reflect the lived experiences 

and traditions of the Filipino people. 
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